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National-Louis University

National College of Education                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      Fall 2010  Chicago Campus 

SEC524: Communicative Language Teaching in Modern World-Language Classrooms

Instructors: 
Marianela Gonzalez Cannon
e-mail:  marianela.cannon@nl.edu 



Julie Frost


e-mail : julie.frost@nl.edu



Class website :  http://www.fhs.d211.org/departments/foreign/Methods.htm
Required:  



· Manuscript (ms) of Methods for Communicative Language Teaching posted on class website.

· Large binder (at least 4") with thirteen dividers that will become your Teacher Resource Book  (TRB), one of your course projects. Keep class notes and handouts separate from TRB unless otherwise indicated. Organized by Class 2 with dividers labeled as instructions on p. 10.

· Weekly articles for class will be posted on the SEC524 class website and handed out in class.
· No later than week 3, order from Amazon or from any other online bookseller you prefer (NOT from 

the NLU bookstore):

From Input to Output: A Teacher’s Guide to Second Language Acquisition.  NY: McGraw-Hill. 2002. (The main book, which we will use primarily for selected readings and a reference book.) http://www.amazon.com/Input-Output-Teachers-Language-Acquisition/dp/0072825618/ref=pd_bbs_sr_1?ie=UTF8&s=books&qid=1204815545&sr=8-1
Extra recommended books for your personal library

	Teaching Listening Comprehension (Cambridge Handbooks for Language Teachers) by Penny Ur (Paperback - Mar 30, 1984)

Five-Minute Activities: A Resource Book of Short Activities (Cambridge Handbooks for Language Teachers) by Penny Ur and Andrew Wright (Paperback - Mar 27, 1992)


Discussions that Work: Task-centred Fluency Practice (Cambridge Handbooks for Language Teachers) by Penny Ur (Paperback - Jan 30, 1981)
Grammar Practice Activities: A Practical Guide for Teachers by Penny Ur (Paperback - Jan 27, 1989)

Games for Language Learning by Andrew Wright, David Betteridge and Michael Buckby. Paperback (3rd edition, 2006) 

Also, highly recommended (but not required) is Stephen Krashen’s book, The Natural Approach. This book is invaluable for understanding how to structure a communicative class at the first and second year levels. Unfortunately, it’s hard to find now because it’s out of print. Look around on the internet and you should be able to find it or write to Krashen directly; ask him to reprint.  http://www.amazon.com/Natural-Approach-Acquisition-Classroom-Methodology/dp/0136099343/ref=pd_bbs_sr_1?ie=UTF8&s=books&qid=1204815650&sr=1-1

Course Description

SEC524 is a fast-paced, intensive course designed to introduce you to current theories and practices of communicative language teaching. The course is designed to help you construct a personal philosophy about and a collection of strategies and tools for developing your students’ communication skills in a second language. You'll leave the course with an ample “toolkit” of strategies, activities and classroom management ideas so that you will be well-equipped to begin teaching and designing curricula. Successful students are those who work hard to develop their ability to make thoughtful, informed decisions about lesson planning and assessment. They demonstrate inquiring minds in class and continually seek opportunities to update professional skills. Most importantly, they keep up with the heavy reading load so that they participate in class discussions, cite research to support opinions, and are willing to challenge conventional thinking about students and language teaching. Organization and preparation skills are vital for staying on top of the work in the class, just as they will be when you teach.   

Course Outcomes: SEC524 students are responsible for achieving four goals:
· To articulate current theories of L2 acquisition and the implications of this research for teachers, students, classroom and curricula design.

· To collect tools and strategies to create optimal conditions for language acquisition to take place.

· To reflect and experience learning about language acquisition and teaching through active involvement in our classroom and in world language classrooms in the field.

· To demonstrate professionalism, professional growth, and to address professional 

concerns of language educators in a way that is clear to academics and to lay people. 

Students will be able to:


· Articulate current theories of L2 acquisition and the implications of this research for teachers, students, classroom and curricula design.

· Collect tools and strategies to create optimal conditions for language acquisition to take place.

· Reflect on and experience learning about language acquisition and teaching through active involvement in our classroom and in world language classrooms in the field.

· Demonstrate professionalism, professional growth, and to address professional concerns of language educators in a way that is clear to academics and to lay people. 

Classroom Interaction

A successful learning environment is predicated on students who consistently strive for quality in their work and who demonstrate respect for each other by arriving on time and prepared for all National-Louis related tasks.  Civility in class, on the phone, or in correspondence is de rigueur. Please turn off all cell phones during class time. 

While I will present short lectures on occasion, the majority of class time will be spent in group discussions and experiential learning tasks you can adapt to use in your future classrooms. I encourage you to communicate and collaborate with each other often in order to share the heavy workload. One of the most important course requirements is for you to communicate at least once per week with us via email no later than Sunday evening.  This communication can be as simple as "I'm doing fine" or it can involve detailed and lengthy questions from you about course content. Starting in week two, you will have a short questionnaire to answer every week as part of your weekly correspondence. Download and save ALL correspondence until you receive your course grade.

Small Group Discussion

In small group discussion, review and summarize the focus of the readings.  A variety of methods and teaching strategies will be used to summarize, analyze and evaluate the key points.  You should illuminate some aspect of your own philosophy of education by focusing on a particular point or argument in the readings that provoked questions, disagreement, agreement, or confusion as you read.  Relate the material to a contemporary issue in education or relate the material to some other interest you have as an educator.  The important thing to remember is that discussion should somehow relate the reading material to your own developing philosophy of education.  

Large Group Discussion

After summarizing the readings, whole group discussion will focus on a point or argument that you found particularly significant or thought provoking.  Questions will be formulated by the instructor and students for the entire class to discuss. 

Grading Policy

See Explanation of Grading Philosophy and Practice on p. 13.  Bring a signed copy of this philosophy statement to our second class to indicate that you understand the course requirements for a passing grade for the course.  

                                                        Assessment for SEC524    

Determination of course grade is transparent and derived from collection of grades from a variety of projects and tasks. It 
is the instructor’s prerogative to provide alternative assessment options for those students who also have full-time teaching responsibilities, or to add assignments if she determines students would benefit from such additions.  Any student
may propose an alternative assignment prior to a given assignment’s due date, and such proposals will be considered if your
presentation is thoughtful and professional. If you encounter any difficulties with a particular assignment, contact the 
instructor  immediately. 

N.B.: Major assignment rubrics and instructions for the course can be found at the end of this syllabus. 

50% of your grade

1. Sample Unit Based on Principles of Communicative Language Teaching

Create a sample Unit of five to seven days’ duration to include in your M.A.T. Showcase and Livetext Portfolios.  Content 
and format instructions will be provided prior to official assignment of unit work.  Note that sample units written by previous 
students are available on reserve in the Library on the 6th floor under SEC524/Cannon. Rubric on p. 5. 

Purpose: demonstrates your skill at applying theory to practice. 

 50% of your grade

2.  FAQ on Communicative Classrooms (Can be used as a handout for students and parents) 

Complete a take-home test according to instruction. Evaluation for this project is via checklist; see pp. 11-12.  
Purpose: demonstrates your ability to discuss the theoretical foundation of teaching  students to communicate in 
language that lay people understand. To prepare you to successfully communicate the same during job interviews 
and/or with parents and students. 

3. Benefits of Being Multilingual Project 

Complete a PowerPoint Project to introduce students to the benefits of being multilingual and exploring other cultures. 
See pp. 7-9 for instructions and evaluation checklist. 
Purpose: to introduce your students to the personal and professional benefits of being multilingual. To demonstrate 
your skill at using technology as a teaching tool.  To teach students their role and responsibilties in the acquisition 
process.  

4. Assessment for a data driven classroom
Create a pre and post test for the purpose of driving your instruction.  Reflect on the data and decide how it will change 

your instruction or remediate students.  Instructions and rubric will follow.
Purpose: To learn how to design an assessment, give it, look at the data and change your instruction upon reflection.  
5. Guided Observations: What Can I Learn From Working Teachers? Submit 13 Guided Observations.   GOs 8 through 12 
must be completed by observing instructors from the Must-See List of Teachers.   The other GOs can be completed with any 
teachers. Evaluation is pass/fail. (Pass= GO completed and submitted on time).  All Guided Observations are posted on 
the class website.   (For those who do not have to do observations, a reflection of their own practice will replace these.)
Purpose: to identify useful teaching strategies, techniques and ideas that may be hidden to the uninformed viewer.

N.B. Guided Observations are not additional hours as per M.A.T. Program Requirements;  you complete the Guided 
Observation Worksheets at the same time you complete the M.A.T. program requirements.  

6. Responsibility and Professionalism

Complete all reading, email communications with the instructor, and personal organization assignments by due date. 
These include your Personal Teacher Resource Book (TRB) according to the Table of Contents included in this
 Handout on p. 7. Note that this Resource Book is not the same as your Showcase Portfolio. The TRB is a beginning tool 
kit that you will likely find handy when you start teaching. Your TRB will include items you receive in class along with 
items you produce in conjunction with your peers, and handouts you may gather from other sources. Note that your TRB 
includes:

· Your 100 count Picture File  (50 hard copies and 50 jpegs printed (thumbnails) 

· A completed Language Ladder sample titled Defining/Describing/Circumlocuting 

· Any sample activities that you and your classmates have created and that are posted on the website, 
along with additional  activities you’ll receive in class from the instructor and from previous students
                           and your peers in the field.
         
See page 10 for Divider labeling instructions for TRB. 

Your responsibility grade also reflects your preparation for class discussions by completing all

reading assignments and class tasks. Evaluation will be via Pass/Needs Work/Fail. 

Purpose: to prepare you to time manage a classroom and a communicative language curriculum

in an organized manner. To prepare you to be a responsible colleague to others and to 

contribute your share of the work to a department.

 Plagiarism is an automatic failure for the assignment.  If you don’t remember how to cite work correctly, please ask for assistance.

All assignments must be completed on time.  Late submissions may reduce your grade for the course.  

Grading:

100–90 =A

89 -80 =B

79- 70 =C

69 – 60=D

59 below =F

ADA Statement

Please Note:  National-Louis University is committed to ensuring that all of its facilities and programs are accessible to all persons.  If you believe you may qualify for course adaptations or accommodations in accordance with the Americans with Disabilities Act and/or Section 504 of the Rehabilitation Act, it is your responsibility to immediately, but no later than the second class session to contact the Office of Diversity, Access and Equity (DAE Office) or the instructor.  You may contact the Director of Diversity and Equal Employment at (847) 947-5491 or via e-mail at Erin.Havlotte@nl.edu. If you have coordinated services with the DAE Office, please provide your letter of accommodation to the instructor. 
                      SEC524 Communicative Language Teaching: Sample Unit Rubric 

BEFORE you hand in your Rubric, complete the following:

___ I have self-assessed my Unit carefully in accordance with this Rubric* and I am ready to 

       present the finished Unit in Class 10.

___ I have included a self-addressed, stamped envelope with my return address on the envelope 

       for the return of this rubric (when applicable).

___ I have uploaded my Sample Unit to my Livetext Portfolio, AND my Livetext Portfolio has

       been shared with SECONDARY EDUCATION so that my instructor can review it. 

___ I have included final comments about my work on this Unit at the bottom of the page, 

       along with any information that will help the instructor assess my work. 

*Note: Your Instructor’s grade must concur with your self-assessment grade to be considered the final grade for your Unit. The instructor reserves the right to change your grade up or down if necessary.  

Legend: Explanation of Scores

4: Accomplished: Writer exceeds minimal criteria as outlined below through exceptionally impressive effort in content or in presentation. (This score reserved for instructor’s evaluation.) 

3: Proficient: Writer meets all criteria as outlined on the Rubric.
2: Developing: Writer meets most of criteria outlined.
1: Insufficient: Writer has provided little evidence of the criteria outlined. 

0: Not Covered: Writer has provided no evidence of the criteria outlined. 

STUDENT REFLECTION:  Indicate what you believe are the strengths and weaknesses of your Sample Unit below after you have completed your self-assessment. What, if anything, would you do differently if you had more time? Use the back of this page if necessary. 

SEC524 Communicative Language Teaching: Sample Unit Rubric, page 2 

Circle the number/descriptor that best corresponds to each item according to the Legend on p.1. 

NOTE: the Accomplished category is reserved for the instructor’s evaluation
of  your Unit. 

1. Writer complies with all written instructions regarding format/presentation.

        0         1       2       3    

· All Unit sections presented in order as per instructions.   
· All handouts, visuals, or demonstration material samples are included as per instructions. 

· All activity templates are complete and accurate as per model provided. 

· Unit is uploaded to Livetext and available to instructor by due date: ____________________

· Unit has been proofed carefully as evidenced by lack of errors in spelling, diacritical marks, and/or formatting. 

· Unit Rubric includes complete student self-assessment in black or blue ink. 

2. Writer’s Daily Overviews present student-centered objectives.


        0         1       2       3    

· All objectives are relevant, reasonable, and measurable; they depict what students do.  

· All objectives are succinct. 

3. Writer’s assessments provide quick & accurate feedback on performance objectives.
        0         1       2       3    

· All instruments test students’ ability to bind meaning to form directly and avoid asking students to translate.  

· All instruments include feedback for students on what they do well (feedback via teacher or self-reflection.)

· All instruments test for meaning (acquisition) rather than  for manipulation of form. 

· At least three assessment instruments included in Unit (two formal, one student-reflective)

· All instruments lend themselves to timely feedback to students. 











 









4. Writer’s Core Vocabulary, Grammar & Culture Topics support stated objectives.
        0         1       2       3    

· Vocabulary and Grammar relate logically to Unit theme.

· All vocabulary listed according to semantic fields/categories to aid student comprehension.

· Grammar and vocabulary presented in a reasonable quantity given Unit length. 

5. Writer provides students with learning-how-to-acquire/how-to-learn instruction. 
        0         1       2       3    

· At least one activity dedicated to teaching students how to acquire and/or learn about the L2 outside the classroom.    

        Indicate page # _____________ of this activity.

· Unit includes worthy homework assignments throughout that support Unit/daily performance objectives.

· Unit homework assignments ask students to think/process L2 to L2 and avoid asking students to translate L1 to L2 or vice versa.

6. Writer uses basic principles of L2 acquisition theories to inform planning.

        0         1       2       3    

· Early Unit activities require student comprehension/recognition only. (Stage I, II)
· Most activities focus on L2 acquisition development; some on L2 learning. 
· Most activities include/imply daily input of current and previous Core Active Vocabulary and Grammar. 
· Most activities in Unit develop students’ Strategic/Discourse/Sociolinguistic/Linguistic Competences.
7. Writer incorporates cultural processes or products to meet Unit objectives. 

         0         1       2       3    

· At least one activity where students interpret C2 information via body language.  (Nonverbal communication.)


· At least one activity where students interpret information from authentic song/piece of art/the media, etc.  
         Please indicate page numbers of activities above: _____________________________

8. Writer chooses and/or designs activities that facilitate student realization of Unit Objectives. 0         1       2       3    

· Activities include clear, easily-understandable explanations that support Unit Objectives.  
· All activities include an explanatory Setup; a simple description of the Activity itself, and a short Debrief to 
        help students transition out of the Activity.

· All activities promote thinking/processing L2 to L2 and avoid asking students to translate L1 to L2 or vice versa.

TOTAL POINTS 24 (Rubric) + 1 (Completed Reflection Portion) =  __________/25            Letter Grade: __________

SEC524 Project: The Benefits of Being Multilingual 



 

The goal of this project is to gather information to create a visually-appealing tutorial that addresses the personal and professional benefits of being multilingual.  Your target audience: first year students during the first week or two of class. Teach your students that there are long-term rewards for acquiring another language! Do this tutorial in English. 

Step 1: Complete the instructions on the Research Matrix on the following page and turn it in 

with your final materials no later than the date indicated by your instructor. 
Step 2: Use the Matrix to develop a short presentation for your future students to help “sell” them on the benefits of your class. Create an audio-video presentation via a Powerpoint Tutorial or a video* that you could use in your own classroom to introduce your students to the benefits of learning to speak your target language. Sample PowerPoint tutorials are posted on the class website (note the balance of text and visuals in the samples.) *If you create a video, limit it to no more than five minutes unless you discuss this project with your instructor. 

Step 3:  Evaluate your Project with the attached evaluation sheet and assign yourself a grade based on the criteria indicated. The instructor will concur or reassign grade if re-evaluation is called for.  
Step 4:  Adapt a sample tutorial for your language to introduce students, parents or employers to the 

basics of communication and L2 Acquisition.
Note: you may wish to split the workload on this project by working with a classmate. However, I recommend that you individualize your projects as much as possible. We’ll talk about the how and why in class. 

SEC524: Benefits of Being Bilingual Project Checklist        Name(s)_____________

Project Title: ___________________________________________
Responsibilities (+5)

___Teacher candidate presents this Cover Sheet with report.

___Teacher candidate attaches Matrix with annotations in at least seven of nine boxes.

___All materials exhibit professional care (proofed and polished); could be shown during a job interview as a sample of  

       teacher candidate’s best work. 

___Project and all materials uploaded to Livetext by due date. (x2)  



Project Content and Format (+5)

___Starts with a “hook” to grab student interest. Name it: ____________________________

___Argument for benefits of being bilingual includes at least seven of nine items from Matrix.

___Text and visuals are balanced as per models and correspond logically to content. (Please  avoid using clipart; use    

       authentic photos.)

___At least three professionally-credible sources cited for facts presented (i.e., not Wikipedia.)

___Includes at least one picture or video of YOU interacting with native speakers and/or in a target culture setting so your    

      students will see you.  

Application/Lesson Plan Explanation (+5)

___ Author provides a concrete, measurable performance objective for presentation.

___ Author provides a comprehensive and comprehensible one page lesson plan for a substitute teacher to use this project.

___ Author provides a brief pre-assessment to determine extent of student knowledge about the benefits of studying  

        Spanish/Chinese/French, etc. 

___ Author provides a post-assessment to determine the extent of student learning as a result of viewing this tutorial.
 ___Author provides an abbreviated explanation of how second language acquisition works in terms a student or parent 

       can understand.
Author Reflection (+5)

Before submitting your work, include your comments about the quality of the work you did for this project. Why are you pleased (or not) with your project’s ability to get your students thinking about the benefits of learning to speak your target language and of being familiar with your target culture(s)?

Total: _____/20 points         Additional Comments on reverse.
SEC524 Seven by Five
 Planning Matrix for Educator ___________________________

Essential Question: What are the personal and professional benefits of being multilingual? 
Think of your own answers to the above question, and then research and provide a brief response to at least seven of the nine challenges in the boxes. Use the results of your research to create a mini-lesson (of fifteen to twenty minutes) in which you make a case for the personal and professional benefits for being bilingual---remember, your target audience is teenagers. Cite your sources on the back if you like; you’ll need them once you create your project. 

Bring your completed matrix to class five with your project and grading checklist, and save it on your hard drive or in a folder. Include visual(s) that correspond to each box. 

	Reveal something interesting and/or surprising about the target culture(s) that a high school freshman might be intrigued by. 


	Interview someone (not a teacher) who uses more than one language in a job …ask for an anecdote about how language and/or cultural know-how facilitates his or her job. Show and cite. 
	Interview multilingual teenagers to find out what they love about being bilingual … how does it enhance

friendships and/or schoolwork? Cite their words. 



	Predict your students’ futures: Research and present careers (and/or job ads) where being multilingual opens doors and enhances one’s chances at being hired.  


	Make a personal connection (share something positive about your own experience being multilingual with your future students)


	Interview and show someone who is monolingual and who wishes s/he knew more than one language. Find out why s/he feels limited by one language, and share. 



	Show the spread: present a graphic of the demographics involved in your target language(s) and culture(s). 


	Highlight the famous speakers: show students examples of well-known people who speak your L2.  (By 

well-known, aim for people whom your students would know.)
	Show the richness of L2 and C2 resources available to students nowadays: where and what can they access of the target culture(s) to enhance their own lives? 


SEC524 
Personal Teacher Resource Book Table of Contents Checklist
A portion of your grade has to do with the organization of classroom tools you gather both in our class and in your observations. Evaluation will be via this Checklist. The Teacher demonstrates an organized effort for classroom planning and management by creation of a Resource Book divided as follows:

Section 
Divider Heading
Description

1

Personal Inspiration
Include at least five artifacts that inspire you, that feed your soul and that remind
you why it's important to find away-from-teaching time for yourself, and to provide your students with the best education you can when you are teaching. 

2 
Personal Teaching Goals (Will need for Seminar)

              
and Ideas      

3
Community Building 
Save good ideas/activities here for community-building activities (in English)
Activities 

for first-year students during the first week of school. Remember:  many of these
activities can be adapted for the L2 as well to teach toward Discourse





Competence (Vocabulary and Conversation Skill Building) 

4

Learning How to 
Store handouts, overheads, self-evaluation forms here that you use to help


Learn & Acquire
students learn how to be efficient learners, acquirers, and cross-cultural.  




             communicators
5

Management & 

Store seating charts, graphic organizer templates, rewards, participation
Planning

evaluation forms, and so on here. Include anything that helps you organize and
 




manage students and topics.

6

Rationale for Studying 
Store resources and activities that encourage students to recognize the personal,
Languages/Cultures
social, and professional benefits for learning to communicate across cultures.

7 

Listening & Reading
Archive at least ten favorite sample activities and quizzes for introducing any
Comprehension Act’s
students at any level to new vocabulary, grammar and to foster processing new
(Stage 1) 

language in the L2.  These require NO new language production by students.   

8

Strategic Competence 
Archive at least three activities of any type that are designed to develop



Focus


students' skill at working around language gaps and negotiation of meaning  

9

Discourse Competence
Archive at least three activities designed to develop students’ skills in



Focus


participating in all forms of conversation.  Pairwork, Games, etc. 

10

Sociolinguistic

Archive at least three activities designed to develop students’ skills in

Focus
using socially-appropriate language under a variety of contexts. 

11

Structured

Include at least three activities designed to develop students’ Linguistic

Input/Output
Competence and that comply with VanPatten's criteria for structured

Activities 
input/output activity design.



12 

Cultural

Include at least three sample activities to help students develop cultural



Competence  

awareness and competence (can include Sociolinguistic Competence.)

13

Relevant Research
In this section, save professional articles you may need for future



on L2 Acquisition &
reference along with articles you might find useful to share with 



Cultural Competence
your future students.  Bibliography catch-all.  Keep ongoing page of


Handy Web Resources
websites you’d like to find later. 

FAQs Regarding Communicative Classrooms Take Home Exam

Instructions and Grading Checklist

Often people who have never experienced a Communicative Classroom question how students can “survive” in such a class if they don’t have any prior experience with the target language. The purpose of the FAQ project is to be ready to answer typical questions you might hear from Administrators, Parents, and Students.  The goals of your FAQ test is to include the following, all in language that lay people can understand in a brief, one paragraph or less response to each question.  



How to be successful on this take-home test 

Prepare succinct answers. 



AVOID ANY EDUCATIONAL JARGON. 
Keep in mind: student success is always the goal.
Uncover the hidden for your reader. 

Base all your answers on the assigned class readings 
Have one adult and one teen read and comment on your draft.
and discussions.   



             Turn in final along with their comments. (upload all 3)
1. What constitutes immersion (in the context of an elementary or high school classroom), and why is immersion so effective for people who want to learn how to speak a language? In other words, why does using the L2 to learn about other topics lead to faster and deeper communicative competence than does learning about the L2 and how it works?  

2. Define communication, and how teachers can teach students the four components of communicative competences to help students be progress beyond the classroom, and experience success in any conversation situation?
3. Define student-centered classroom in the context of a world language classroom, and tell how ongoing community building facilitates student success. 
4. How do students survive in an immersion classroom if they are beginners? I.e., how does the teacher plan lessons to help students understand and speak the L2 if they have no experience with it?

5. What metacognitive skills does the teacher provide students so they learn to acquire (and learn) independently of the      

teacher? (E.g., how do you teach students about learning another language and what that entails? How do you teach study skills?)

6. Why is translation so ineffective for developing students’ communicative competence? What alternatives to translation can teachers use to help students acquire meaningful language for long-term retention? 

7. Explain the effect on students of overt error correction and insistence on speech accuracy, especially on beginners. How will you “handle” student speech errors? 

8. How do you define class participation?  (Careful! Choose a first year class, and make sure your definition includes concrete, measurable objectives that you can quantify simply.) 

9. What are some common misconceptions about learning another language, and why are they wrong?

10. If some students like to talk and others don’t, how can teachers make sure grades are “fair” in a language class? What other sources do you use besides participation for assessment?

FAQ Project Evaluation Checklist




Name ___________________

Responsibility    Final grade assigned after the following section is completed.    

___ Writer asks a teenage volunteer and another adult to evaluate the FAQ Project and submits both readers’ individual draft copies with comments with the final author copy.  

First name of teenager: __________________________________________  

How do you know this teenager? __________________________________

First and last name of the Adult Volunteer __________________________ Phone _____________

How do you know this Volunteer? ________________________________

Format and Deadline   ___ /5 Total 

Writer followed format and due-date guidelines 

___ Name at top, centered, above title: Frequently Asked Questions about Communicative Classrooms

___ Types: single-spaced questions followed by double-spaced and typed responses, two pages 

       maximum (use 10 pt. font if necessary, but keep 1” margins. Remember, presentation is important.)

___ Avoids technical jargon (writes for a reader unschooled in L2 acquisition) 

___ Avoids errors in spelling, grammar, and punctuation.

___ Writer makes editorial changes based on reader comments, submits both reader drafts that include 

       reader comments with a final, edited and proofed project by due date to Livetext. (Hint: scan reader  

       drafts that contains their comments in the computer lab where you will find scanners.) 

Content    ___/20 Total    

√ = Writer provides brief, comprehensible responses in language that target students, their parents, and administrators can understand. Writer takes into account readers’ editorial comments in final draft. 
__  What constitutes immersion (in the context of an elementary or high school classroom), and why is 

     immersion so effective for people who want to learn how to speak a language? In other words, why 

     does using the L2 to learn about other topics lead to faster and deeper communicative competence  

     than does learning about the L2 and how it works?  

__Define communication, and how teachers can teach students about competences to help students be 

     progress beyond the classroom, and experience success in any conversation situation?

__Define student-centered classroom in the context of a world language classroom, and tell how 

     ongoing community building facilitates student success. 

__How do students survive in an immersion classroom if they are beginners? I.e., how does the teacher 

     plan lessons to help students understand and speak the L2 if they have no experience with it?

__ What metacognitive skills does the teacher provide students so they learn to acquire (and learn) 

      independently of the teacher? (E.g., how do you teach students about learning another language and 

      what that entails? How do you teach study skills?)

__Why is translation so ineffective for developing students’ communicative competence in high school 

     (or in elementary school)? What alternatives to translation can teachers use to help students acquire 

      meaningful language for long-term retention? 

__Explain the effect on students of overt error correction and insistence on speech accuracy, especially 

     on beginners. 

__ How do you define class participation?  (Careful! Choose a first year class, and make sure your 

     definition includes concrete, measurable objectives that you can quantify simply.) 

__What are some common misconceptions about learning another language, and why are they wrong?

__ If some students like to talk and others don’t, how can teachers make sure grades are “fair” in a 

      language class? What other sources do you use besides participation for assessment?

Writer comments about this project: what have you learned? What would you do differently to improve your responses next time? 

____Both questions answered = 5 points; Incomplete or Not finished = 0 points                       Total Score: ____/ 30 points        
Assessment for a data driven classroom project
Instructions and Grading Checklist

Purpose: To learn how to design an assessment, give it, look at the data and change your instruction upon reflection.  
Step One:  Choose something from your unit plan that you would want to have information on before you teach it.  The 
Information could be for their readiness or interest.  

Step Two:  Write an objective for the lesson.

Step Three:  Write the answer to this question:  What do you want your students to be able to know and do as a result 

of this lesson?

Step Four:  Create an assessment to show that your students have mastered this lesson.  This will be your pre and post test.

Step Five:  Give it to some students so you can collect the data.  If you cannot give it to students, then ask a world language 

teacher to give you  feedback on the assessment and to give you some idea of what you kind of data you will get when you 

do give it.   Perhaps you can give it to a class that you are observing as a pre-test (Julie Frost can give it to a group of students).

Chart or graph or analyze the data you collected.

Step Six:  Write a reflection on the process and include the answer to these two questions:  Based on the data you collect, 

how will you change your instruction next time and how will you remediate students who did not pass this time?

Assessment Project Evaluation Checklist




Name ___________________

____Objective for the lesson stated (1 pt)

____Answer to the question what do you want your students to know and be able to do (1 pt)

 ____Assessment created to show mastery of the objective (5 pts)

____Collection of data (3 pt)

____Reflection of project and data (5 pts)

Total Score: ____/ 15 points        

Explanation of Grading Philosophy and Practice (Due in Class 2)

SEC524: Communicative Language Teaching in the Modern Language Classroom
SEC524 is not a "lite" version of its counterparts at other universities. The pace is fast, and the workload is demanding due to required reading and material production that is essential to prepare you to be a successful beginning teacher. Failure to attend all classes for the full time schedule and/or to arrive on time may result in a drop of your final letter grade at the discretion of the instructor.  An absence or tardies will likely jeopardize your student teaching and/or ability to receive letters of recommendation.  NOTE: You must earn a grade of B or A in SEC524 to be eligible to student teach. 

Unfortunately, a few university students from time to time expect an "entitlement" grade of A, i.e., they believe that showing up for class, sharing their opinions during discussions, and handing in something (regardless of quality) entitles them to an A or a B. There are no entitlement grades for this course. You earn an A in the class by complying with the following:

1. You produce all work according to instructions given in class and/or in writing;

2. You initiate contact with instructor immediately if you are not able to produce work for any reason;

3. You turn all work on time, unless you have prior permission from the instructor;

4. You craft thoughtful content in your written work (i.e., more than "one question deep");

5. You present neat and professional work (professional implies quality format and content). 

6. You carry your share of the workload when you work on a group project in or out of class;

7. You attend all classes and arrive on time, unless you have prior permission otherwise from the   

    instructor. Contact her via e-mail before noon Tuesday if you anticipate an absence or a late arrival. 

8. You demonstrate by words and deeds that you value honesty, respectful communication and collaboration with 

    others, constructive feedback on your work, and you take ownership for the quality of the work you produce.  

At the discretion of the instructor, you may be asked to rework an assignment if she deems it not in accordance with the above criteria.  Note that reworking an assignment does not guarantee an A or a B. Any assignment turned in after its due date may be marked F at the discretion of the instructor. Comments and questions the instructor writes on your assignments should be considered if you are asked to rework them. Two reworks on the same assignment may result in an F.  Because some projects do not lend themselves to a rework, the instructor reserves the right to decide which projects are eligible for reworking. Not all assignments will carry the same weight or will contribute to your final grade; tasks that are more formal in nature will account for a greater portion of the grade than, for example, reading guides used to assist you in the discussion portion of the class. The instructor reserves the right to add additional tasks that contribute to the course grade if she deems such tasks beneficial to student understanding of course content; such tasks may or may not contribute to the course grade.   

Please save and submit all written assignments in Microsoft Word using a standard 12 pt. font, 1-inch margins and double spacing unless otherwise indicated. All homework is due at the beginning of class; come prepared to participate in discussions with completed reading guides and/or notes, since opinions are most valuable when supported by citable evidence. Failure to complete assigned readings is usually obvious to the instructor and your classmates; if you fail to come to class without evidence to back up your assertions regarding an assigned reading, the instructor reserves the right to take into account such poor preparation when assigning a final grade for the course.  

All make-up work is the responsibility of the student. Absolutely no late work, reworks or requests for an incomplete grade will be accepted after class eight. Incompletes are to be avoided at all costs and are reserved for legitimate family emergencies. Only students who have turned in all assignments on time prior to class 8 are eligible to be considered for an incomplete, and arrangements for an incomplete must be made prior to class 8. Students who have not completed observation hours (when applicable) will receive an "I" in SEC524 and, thus, may jeopardize their opportunity to student teach.

Please sign and date below to indicate that by remaining in this course you understand and agree to comply with this grading philosophy.  (note copy of this is on the class website for future access)
Name: __________________________________________________________        Date: _______________Fall  2010
Class activities and DUE DATES:
Week 1  Sept. 14  
· Getting Acquainted/Inside-Outside Circles 

· Welcome to SEC524

· Syllabus: Review of course content, organization, and expectations

· Online Components: NLU; Secondary Education; Course Sites

· Communicative Language Teaching: ERIC Digest – Discussion

· Cooperative Learning: Segment #1

Assignments:

Do the online survey.  Then write a reflection paper choosing 3 areas you wish to learn or work on this semester.
Week 2 posted article by Linda Paulus
Signed copy of page 13 due

Week 2  Sept. 21

· Reading(s) discussion
· National Standards:  Communication
· Cooperative Learning: Segment #2

Assignments:

Week 3 posted article (Context Variables)

Week 3  Sept. 28
· CL Theory into Practice:  Segment #3
· National Standards:  Culture

· Reading(s) discussion

Assignments:

FITO Chapter 1

Week 4 posted article 

½ of you will have your Multilingual Project due

Week 4  Oct.  5
· Reading(s) discussion

· Cooperative Learning Segment #4

· Assessment: multiple choice items

· National Standards: Connections
Assignments:

FITO Chapter 2

Week 5 posted article 

½ of you will have your Multilingual Project due

Week 5  Oct. 12

· National Standards: Comparisons
· Reading(s) discussion

Assignments:

FITO Chapter 4

Week 6 posted article 

Guided Observation #1-6
Week 6  Oct. 19

· Reading(s) discussion

Assignments:

FITO Chapter 5

FAQ project

Week 7  Oct.  26

· National Standards: Communities

· Reading(s) discussion

Assignments:

Week 7 posted article 

FITO  epilogue 

Assessment project

Week 8  Nov 2

· Reading(s) discussion

Assignments:

Week 8 posted article
Guided Observations (rest) 

TRB due

Week 9  Nov 9

· Reading(s) discussion

Assignments: 
             Unit of Instruction due at midnight on the 16th;  will present 10 min from it in class
Week 10  Nov 16

· Text discussion: FITO – wrap up and applications

· Unit Presentations (10 min per student)
· Class Evaluation

Accomplished





Proficient





Developing








Insufficient








Not covered
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